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I. IDENTIFICACION DEL ESPACIO ACADEMICO
NOMBRE DEL ESPACIO ACADEMICO: SEMINAR ABOUT SECOND LANGUAGE ACQUISITION
Cadigo del espacio académico: 62107 Numero de créditos académicos:
Distribucidn horas de trabajo: HTD 2 HTC
Tipo de espacio académico: Asignatura SEMINARIO Catedra

NATURALEZA DEL ESPACIO ACADEMICO:

Obligatorio X Obligatorio Electivo Intrinseco

Basico Complementario

CARACTER DEL ESPACIO ACADEMICO:

Tedrico Practico Tedrico-Practico X

MODALIDAD DE OFERTA DEL ESPACIO ACADEMICO:

Presencial X Presencial con Virtual
incorporacion de TIC

Il. SUGERENCIAS DE SABERES Y CONOCIMIENTOS PREVIOS

Students should possess foundational knowledge of core concepts in Second Language Acquisition (SLA), including distinctions between learning and acquisiti
bilingualism and multilingualism. A general understanding of socio-cultural factors influencing language learning, such as identity, culture, and social context,
interpret academic literature. Students should also hold prior experience in language learning or teaching, enabling them to draw connections between theor
in reflective and analytical writing, as well as active participation in academic discussions, will support the exploration of mainstream and alternative epistenr
Global South perspectives. This background will allow students to engage meaningfully with course readings, contribute to peer feedback processes, and appl
learning scenarios in the frame of social justice.

11l. JUSTIFICACION DEL ESPACIO ACADEMICO

In alignment with the Universidad Distrital’s mission to promote knowledge democratization, equity, and quality education, this seminar offers a space for an
Language Acquisition (SLA). It emphasizes contemporary socio-cultural and language socialization issues through the lens of Postcolonial Theory, challenging 1
especially in the contexts of the global South.

Historically, SLA has been dominated by Anglo-North American viewpoints, focusing on language learners, interlanguage development, input-output processe
encourages students to critically engage with these theories, reflecting on their practical applications while considering cognitive, social, and cultural factors. .
class, race, gender, ethnicity, and the epistemological status of knowledge.

The course fosters reflective practice and provides an informed experiential, and introspective framework to help students critically evaluate what it means tc
to question and reconsider conventional approaches to SLA, considering the broader socio-political contexts in which language learning occurs.

IV. OBJETIVOS DEL ESPACIO ACADEMICO (GENERAL Y ESPECIFICOS)

1.To critically analyze mainstream SLA theories using alternative epistemological perspectives.

2.To explore how personal and pedagogical experiences shape language learning and teaching through introspective writing.

3.To critically analyze how socio-cultural issues impact language acquisition and teaching.

4.To integrate theoretical and practical knowledge, centering on Second language acquisition in real-world challenges. Teacher-researchers will critically analy
and socially conscious approach.

5.To foster intellectually stimulating discussions to prompt critical reflections on second language acquisition practices, considering social, cultural, and justice

V. PROPOSITOS DE FORMACION Y DE APRENDIZAJE (PFA) DEL ESPACIO ACADEMICO

Prepare teachers capable of conducting research in the field of Applied Linguistics related to the critical processes of teaching and learning English, with the pi
perspectives that are sensitive to reality and context.



Provide teacher-researchers with conceptual and methodological elements that enable them to analyze their experiences in order to formulate theories and r
in the recognition of context, with a projection toward the international sphere.

VI. CONTENIDOS TEMATICOS

*|?ntroduction to SLA
*?Mainstream versus Alternative Views of SLA
#?Categories of SLA Theories

e?Learning versus Acquisition

*?Bilingualism: L1 versus L2 Acquisition
*?Multilingualism

*?Translanguaging: Global south perspectives
*?Multimodal Narrative Self-Writing

VII. ESTRATEGIAS DE ENSENANZA QUE FAVORECEN EL APRENDIZAJE

This seminar provides an opportunity to critically engage with Second Language Acquisition (SLA) theories while reflecting on participants' experiences as lear
perspectives on SLA by integrating personal narratives with pedagogical insights, challenging dominant notions of knowledge construction in language educat
Theoretical exploration will involve lectures and readings to offer foundational knowledge on SLA theories, bilingualism, multilingualism, and translanguaging
mainstream and alternative SLA theories with an emphasis on epistemological perspectives.

Interactive discussions will be facilitated through seminars and debates on key SLA issues, encouraging students to articulate and defend their viewpoints. Ca:
and implications of SLA theories.

Reflective practice includes introspective writing, where students will reflect on their personal and pedagogical experiences related to language learning and 1
to integrate various modes, such as text, images, and audio, to explore how personal experiences shape understanding of SLA.

Practical applications will involve project-based learning, requiring students to apply theoretical insights to practical language teaching scenarios. Field obsery
observations of language teaching environments.

Two key texts underpin the seminar:

e?Understanding Second Language Acquisition by Lourdes Ortega

¢?0utline of Second Language Acquisition Theories by Mariuz Trawinski.

The course is divided into two modules: the first focuses on SLA theories from mainstream and alternative perspectives, including postcolonial approaches, ar
of theoretical review and pedagogical application, culminating in a small-scale project. Students must read all the material suggested by the professor, as the
participate actively by commenting on the readings or relating them to their academic and professional experience and to their research project. A central asj
are encouraged to participate actively in the feedback sessions of their peers’ projects.

VIIl. EVALUACION

The evaluation framework for this seminar is designed to holistically assess students’ engagement, critical thinking, and ability to integrate theoretical and pr:
Ongoing participation in discussions, workshops, and group activities fosters active engagement with course content and encourages collaborative learning. A
develop scholarly work, such as concept maps and narrative writing, while honing the ability to offer constructive critique to peers, reinforcing a collaborative
presentations assess students’ capacity to problematize SLA

theories in practical research contexts, demonstrating both oral and written communication skills. Research and literature reviews allow familiarity with curre




research trends, ensuring students can critically engage with scholarly sources. Finally, the final paper serves as a culminating task, requiring a comprehensive
autobiographical comic book through the lens of SLA theories and personal reflection, showcasing the integration of conceptual understanding and experient
learning, critical inquiry, and the development of reflective, research-oriented practitioners.

Criteria/Activity Descrippk.ion Weight/Percentage
Discussion and In- [A rkshop d ¢ 35%

Class Activities.
Assignments and
Peer Feedback.
Research and
Literature Reviews.

Small-Scale ProjeciCral p j in the form of an 25%

Reports &
Presentations

Final Paper 35%

Self-assessment lass progress 5%

IX. MEDIOS Y RECURSOS EDUCATIVOS

KEY READINGS AND ASSIGNMENTS

Quintero, A. (2013). Lo tradicional y lo alternativo en la formacién de profesores de lenguas (inglés): Una mirada desde la ventana de la Pedagogia Critica. Enli
Saville-Troike, M. (2006). Introducing Second Language Acquisition. Cambridge University Press. Ortega, L. (2013). Understanding second language acquisitiot
Vygotsky, L. (1978). El desarrollo de los procesos psicolégicos superiores. Barcelona: Editorial Critica. Capitulo 6: Interaccién entre aprendizaje y desarrollo Or
New York: Routledge. Chapter 2-10 (students pick one chapter)

Trawinski, M. (2005). An outline of second language acquisition theories. Krakow: Wydownictwo Naucowe AP. Chapter | & VI Menezes, V. (2013). Second lang
Applied Sciences. 404-412

Latifi, M. S., Ketabi, S. k., & Mohammadi, E. E. (2013). The Comprehension Hypothesis Today: An Interview with Stephen Krashen. Electronic Journal of Foreig:
Block, D. 2007.Socializing second language acquisition’ in Z. Hua,P. Seedhouse, L. Wei, and V. Cook (eds): Language Learning and Teaching as Social Interactior
Kumaravadivelu, B. (2016). The decolonial option in English teaching: can the subaltern act? TESOL Quarterly, 50/1, 66-85

Ciriza-Lope, M. M., Shappeck, M., & Arxer, S. (2016). Emergent Target Language Identities Among Latino English Language Learners. Journal Of Latinos & Educ
Khansir, (2012). Error Analysis and Second Language Acquisition. Theory & Practice in Language Studies, (2) 5, p10271032

Anthony, A. B. (2008). Output Strategies for English-Language Learners: Theory to Practice. Reading Teacher, 61(6), 472-482. Liu (2014) Living with a Foreign T.
a Foreign Language. Alberta Journal of Educational Research. Summer 2014, 60 (2), p264-278.

Firth, A., & Wagner, J. (2007). Second/Foreign language learning as a social accomplishment: Elaborations on a reconceptualized SLA. The Modern Language Ji
perspectives on language learning and acquisition. Kasetsart Journal of Social Sciences, 39, (1),161-167.

Reading assignments and autonomous work Reading assignments and autonomous work

Glodjo, T. (2017). Deconstructing social class identity and teacher privilege in the second language classroom. Tesol Journal, 8(2), 342366. doi:10.1002/tes;j.27:
en torno al aprendizaje del inglés en Puebla, México N2 68 Paginas 59 — 80.

Baker C. (2011). Foundations of bilingual education and bilingualism (3rd ed.). Bristol, UK: Multilingual Matters. Chapter 1. International Symposium on Resea
Reading assignment and autonomous work

Vallejo, C., & Dooly, M. (2019). Plurilingualism and translanguaging: emergent approaches and shared concerns. Introduction to the special issue. Internation:
https://doi.org/10.1080/13670050.2019.1600469

Reading assighment and autonomous work on the small-scale project report

Liu, W. (2015). Living with a Foreign Tongue: An autobiographical narrative inquiry into identity in a foreign language. Alberta Journal of Educational Research




X. PRACTICAS ACADEMICAS - SALIDAS DE CAMPO
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*?ELT JOURNAL

Péaginas web DATABASES
*?ProQuest

*?Scopus
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*?SpringerLink

*?Taylor & Francis

XIl. SEGUIMIENTO Y ACTUALIZACION DEL SYLLABUS

Fecha revision por Consejo Curricular: lunes, 8 de septiembre de 2025

Fecha aprobacion por Consejo Curricular: lunes, 8 de septiembre de 2025
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1. IDENTIFICACION DEL ESPACIO ACADEMICO
NOMBRE DEL ESPACIO ACADEMICO: Seminar on Research in Applied Linguistics
Cédigo del espacio académico: 62201 Numero de créditos académicos: 4
Distribucidn horas de trabajo: HTD 2 HTC 2 HTA 8
Tipo de espacio académico: Asignatura X Cétedra

NATURALEZA DEL ESPACIO ACADEMICO:

Obligatorio Obligatorio ) . Electivo
o X . Electivo Intrinseco B
Basico Complementario Extrinseco
CARACTER DEL ESPACIO ACADEMICO:
Tedrico I | Practico | Tebrico-Practico I X Otros: | Cual:

MODALIDAD DE OFERTA DEL ESPACIO ACADEMICO:

. Presencial con . .
Presencial X . L, Virtual Otros: Cual:
incorporacién de TIC

Il. SUGERENCIAS DE SABERES Y CONOCIMIENTOS PREVIOS

Awareness about strategies for the formulation and theoretical and practical foundation of the existence of a genuine research problem to be addressed in applied linguistics.

111. JUSTIFICACION DEL ESPACIO ACADEMICO
[This seminar intends to provide students with tools for making their initial wonderings evolve Into genuine research problems in and around language education and producea |
research proposal. The emphasis in this seminar is on finding and supporting the existence of research issues worth studying under the principles of research paradigms and
research approaches that students choose to enquire into specific language education concerns. The seminar proposes some theoretical and practical sources for students to
construct a foundation for their research proposals. Group di i and individual pri ations of readings in scheduled sessions tackle the theoretical part of the seminar.
Informed decisions and actions that students take about their research proposals stem from some reviewed literature and empirical information. This is the practical part of the
seminar. Both theoretical and practical parts of the seminar call for the adoption of critical perspectives and social sensitivity on the part of the students to account for naturally

occurring nh in | education setting:

IV. OBJETIVOS DEL ESPACIO ACADEMICO (GENERAL Y ESPECIFICOS)

This seminar intends to provide students with tools for making their initial wonderings evolve into genuine research problems in and around language education and produce a
research proposal.

V. PROPOSITOS DE FORMACION Y DE APRENDIZAJE (PFA) DEL ESPACIO ACADEMICO

To become aware about the need to adopt, adapt, or create research approaches in the field of language education.
Develop knowledge and understanding of language education research paradigms and approaches.

To discuss relevant theory-based and research-based literature to construct a state of the art about own research topics.
Describe and explain research designs that incorporate informed decisions on approaches to address own research issues.

VI. CONTENIDOS TEMATICOS

Main topics:

The research problem

The literature review

The research methodology

The pedagogical intervention

Related topics:

How does the research problem that | have stated match the types of studies in the field of language education?
VII. ESTRATEGIAS DE ENSENANZA QUE FAVORECEN EL APRENDIZAJE

The main strategy that mediatres all the reflection and discussion expected from the students is that of a seminar. This seminar fosters the students' positioning as teacher-
researchrs who share their research experiences for a collaborative puropose of defining or redefining beliefs and practices.
Seminar is the methodological alternative since it proposes an atmosphere for students to reflect and share their experiences in finding and supporting the existence of a genuine




research issue. The professor acts as a guide and moderator of the seminar activities.
There are also opportunities for students to share their insights gained after reading the assigned articles or chapters.

VIIl. EVALUACION

Criteria:

Class participation 20%

Reading presentation & discussion 20%

Advances on research study proposal (oral presentations) 30%
Research proposal (final written paper) 30%

IX. MEDIOS Y RECURSOS EDUCATIVOS

Computador con conexion a internet
v

Microsoft Teams

Recursos digitales de la Biblioteca UD

X. PRACTICAS ACADEMICAS - SALIDAS DE CAMPO

N/A

XI. BIBLIOGRAFIA

Cohen, L., Manion, L., & Morrison, K. (2007). Research Methods in Education. Routledge
Heigham, J., Jogakuen, S. & Croker, R. (2009). Qualitative Research in Applied Linguistics. A Practical Introduction. Palgrave MacMillan

JOURNALS
Enletawa (UPTC)

Data Bases
Jstore
XIl. SEGUIMIENTO Y ACTUALIZACION DEL SYLLABUS
Fecha revisién por Consejo Curricular: lunes, 8 de septiembre de 2025
Fecha aprobacién por Consejo Curricular: lunes, 8 de septiembre de 2025 | Nur::t': de 11
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UNIVERSIDAD DISTRITAL
FRANCISCO JOSE DE CALDAS

FACULTAD: FACULTAD DE CIENCIAS Y EDUCACION

PROYECTO CURRICULAR: MAESTRIA EN LINGUISTICA APLICADA A LA ENSENANZA DEL INGLES CODIGO PLAN DE ESTUDIOS:

1. IDENTIFICACION DEL ESPACIO ACADEMICO

NOMBRE DEL ESPACIO ACADEMICO: WORKSHOP ON TEACHER PREPARATION FOR COURSE AND MATERIAL DESIGN

Cédigo del espacio académico: 62304 Numero de créditos académicos:
Distribucién horas de trabajo: HTD 2 HTC 2 HTA
Tipo de espacio académico: Asignatura X Catedra

NATURALEZA DEL ESPACIO ACADEMICO:

Obligatorio X Obligatorio Electivo Intrinseco Electivo
Basico Complementario Extrinseco

CARACTER DEL ESPACIO ACADEMICO:

Tedrico Préctico Tedrico-Practico X Otros:

MODALIDAD DE OFERTA DEL ESPACIO ACADEMICO:

Presencial Presencial con X Virtual Otros:
incorporacion de TIC

Il. SUGERENCIAS DE SABERES Y CONOCIMIENTOS PREVIOS

This workshop values the multiple knowledges and practices that master students bring from their personal histories, academic studies, pedagogical experiences, community life, and social rez
navigated as educators and learners. By the second semester, they are expected to have a foundation in critical Applied Linguistics to ELT. This plurality of knowledge(s) will be the foundation ¢
Experience in evaluating and adapting materials, and awareness of learners' diversities, will support our collective inquiry into creating socially responsive and inclusive pedagogical application:
Critical and decolonial perspectives on the sociocultural and political dimensions of English language education will guide our work, encouraging designs that challenge dominant ideologies an
grounded, alternative ways of knowing, be-being and doing.

111. JUSTIFICACION DEL ESPACIO ACADEMICO

This seminar opens a space for both theoretical and practical exploration of English language curricula from critical and decolonial pespectives. Master’s students are invited to critically examir
theories and make contextually grounded decisions to plan, propose, and implement innovative pedagogical applications that address the specific needs, challenges, and possibilities of their la
educational contexts, viewing research and pedagogy as reciprocal processes in the creation of pedagogical alternatives.

Throughout the course, students will connect their methodological inquiries to classroom practices and, when applicable, to their graduation proposals, recognizing the ethical and political dir
language pedagogies.

IV. OBJETIVOS DEL ESPACIO ACADEMICO (GENERAL Y ESPECIFICOS)

1.To critically engage with and recontextualize theoretical and practical resources in order to inform contextually responsive decisions for designing alternative pedagogical applications and m:
collaborative inquiry, community needs, and critical-decolonial perspectives, while interrogating the roles of teachers and students within their specific contexts.

2. To examine current course design and material development practices in Colombian ELT education, and create a pedagogical application with materials that address local realities, resist dor
affirm diverse linguistic and socio-cultural identities.

V. PROPOSITOS DE FORMACION Y DE APRENDIZAJE (PFA) DEL ESPACIO ACADEMICO

This seminar intends to critically engage and contextualize Master's students with theoretical and practical resources for the creation of innovate pedagogical applications/interventions in

strengthen their ability to make informed, contextually responsive decisions that challenge dominant models and value local epistemologies. At the same time, it fosters the developme

transformative, context-embedded researchers who co-construct alternative pedagogical approaches through collaborative inquiry, respond to community needs, and integrate research and
processes.

VI. CONTENIDOS TEMATICOS

1. Positioning ELT in Global and Local Contexts.

2. Course Design and materials development as areas of intelellectual, pedagogical and contextualized action.(Canonical and Noncanonical ELT Methodologies).

3. Theoretical Tenets underlying innovative pedagogical Applications ( educationalphilosophy, vision of language and language teaching and learning, teachers and students' roles in the pedagc
materials, and evaluation practices)

4. Critical and decolonial pedagogies to Course Design and Methodological Paths to materials development for social justice.

6. Methodologies for Digital and Hybrid Learning Spaces.

VII. ESTRATEGIAS DE ENSENANZA QUE FAVORECEN EL APRENDIZAJE




This course will be conducted as a practical, critically oriented workshop informed by thought-provoking readings. Each session will center on a pre-assigned text, which will provoke
discussions and lead into a hands-on workshop activities. Thus, master's students will stengthen their capacities to plan and develop potential situated innovative pedagogical applications. di
posing pedagogical strategies will guide both discussions and workshop activities, fostering critical engagement with course content and master's students local and social realities. Multiple co
strategies will be integrated, and digital tools, such as Teams , will be used to share readings and resources.

Students' Responsibilities:

1. Attend all sessions.

2. Read assigned texts in advance.

3. Critically relate authors’ ideas to their own teaching practices and bring these insights to class.

4, Maintain an informed and critical stance during workshops, linking discussions to their research proposals, if applicable, or everyday work contexts.

5. Actively participate in all workshop activities.

VIil. EVALUACION

Class Workshops: Workshops
will engage students with problem-posing questions related to each session’s theme. Activities will use diverse group communication formats, such as debates, forums, and collaborative prok
to foster dialogue. Students are expected to articulate a critical and political stance on the issues discussed, integrating theoretical perspectives with experiential and contextual knowledge.

Criteria/Activity
Class participation

Description

Dialogues and collective
reflections emerging from the
reading assignments.

Percentage
30%

Collaborative problematizations
around course design and
materials development from
situated perspectives.

Theoretical and practical
considerations through
engagements with everyday
teaching experiences and
graduation projects.

Initial ideas characterizing course
design based on theoretical and

practical constructions related to

pedagogical applications

Presentations and feedback to
each other concerning their initial
proposals for course design
(curricular platforms).

30%

Didactic materials development
and application, related to
curricular constructions.

Final alternative pedagogical
applications.

Planning, creation, and situated
application of materials with
students in different educational
contexts.

Critical inquiry and reflexive
dialogue regarding the relevance
and resonance of materials and

40%

pedagogical practices.

IX. MEDIOS Y RECURSOS EDUCATIVOS

1.Digital and collaborative Platforms and Tools: Virtual Learning environments: Teams, Padlet, Whiteboard. Cloud-based storage on Onedrive 2.Multimodal and Interactive Resources: Vit
recordings to explore diverse perspectives.

3.0pen Educational Resources (OER): Access to free and open-source language learning materials. Critical and decolonial teaching materials from open-access repositories.

4.Printed and Physical Resources: Core textbooks and selected readings. Authentic and pedagogical materials. 5.Community and Local Knowledge(s): Guest s sharing their insights

X. PRACTICAS ACADEMICAS - SALIDAS DE CAMPO

Master's students are expected to actively participate in the Annual Symposium MLAEI plans and develops every year in November.

XI. BIBLIOGRAFIA
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Basicas

Aguirre, J. Ramos-Holguin, B. y Vasquez-Guarnizo, J. (2022). Materials Design (1.2 ed.). Editorial UPTC. 10.19053/9789586606400

Bailey, A., Rosado, N., & Rey, L. (2018). Designing an English curriculum for everyone. En V. C. X. Wang (Ed.), Handbook of research on program development and assessment m
95-118). IGI Global. https://doi.org/10.4018/978-1-5225-3132-6.ch005

Bonilla Medina, S. X., Nieto Martin, G. V., & Ariza Herrera, E. (Eds.). (2024). Beyond Words: Empoderamiento y justicia social en el aprendizaje de espafiol e inglés como lenguas
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