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1. IDENTIFICACION DEL ESPACIO ACADEMICO

NOMBRE DEL ESPACIO ACADEMICO: ACADEMIC WRITING

Cdédigo del espacio académico: 62003 Numero de créditos académicos: 3
Distribucién horas de trabajo: plan de acreditacion HTD 2 HTC 2 HTA 5
Tipo de espacio académico: acreditacion Asignatura X Cétedra

NATURALEZA DEL ESPACIO ACADEMICO:

Obligatorio Obligatorio . . Electivo
- . Electivo Intrinseco X )
Bdsico Complementario Extrinseco
CARACTER DEL ESPACIO ACADEMICO:
Tedrico | | Practico | Tedrico-Practico | X |Otros: | Cual:

MODALIDAD DE OFERTA DEL ESPACIO ACADEMICO:

5 Presencial con . <
Presencial X . ., Virtual Otros: Cual:
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Il. SUGERENCIAS DE SABERES Y CONOCIMIENTOS PREVIOS

To ensure meaningful engagement with the course, students are expected to have the following background knowledge and skills:
- Fundamental understanding of research principles in applied linguistics and education.

- Basic experience in reading and critically analyzing academic texts and research articles.

- Intermediate to advanced proficiency in academic English, particularly in reading and comprehension of specialized texts.

- Preliminary familiarity with discourse structures, text types, and academic genres.

- Some experience in writing research proposals or academic projects.

111. JUSTIFICACION DEL ESPACIO ACADEMICO

This course aims to equip teacher students with the tools for supporting the writing of their research reports in the short term, their research articles in the medium term, and their
future publications in the long term, such as books. Along these lines, diverse topics related to the mechanics of writing for research reports, conference abstracts, and research
articles for academic journals constitute the core areas of discussion and practice throughout the course.

Although different samples of expository writing will be used as models, the key resource for this course will be the students’ own research proposals. Therefore, most classes will
draw directly on their ongoing research projects. As constructing a text in all possible discursive genres—especially the expository one—is a continuous and formative process, this
course promotes peer reading and feedback as complementary strategies to traditional unidirectional and top-down methods.

IV. OBJETIVOS DEL ESPACIO ACADEMICO (GENERAL Y ESPECIFICOS)

General Objective:
To develop students’ academic writing competence to support the production of research reports, articles, abstracts, and other scholarly texts relevant to their professional
development in applied linguistics.

Specific Objectives:

1. To explore and practice the mechanics of writing underlying the expository text as part of students’ research projects.

2. To reflect on teachers’ roles as critical researchers and writers.

3. To transform the expository text into different types of academic formats for scholarly events.

4. To connect writing and reading as interdependent practices in the construction of students’ research projects and theses.

V. PROPOSITOS DE FORMACION Y DE APRENDIZAJE (PFA) DEL ESPACIO ACADEMICO

This course aims to strengthen the professional development of graduate students in Applied Linguistics by positioning academic writing as a social, discursive, and epistemic practice.
The purpose is to consolidate writing as a tool for knowledge production and dissemination and as a means for the critical transformation of teaching and research practices. By the end
of the course, students will be able to:

1. Understand academic writing as a complex process of meaning-making and critical positioning in the field of applied linguistics.

2. Produce expository academic texts that demonstrate conceptual rigor, argumentative coherence, and adherence to the conventions of scholarly discourse.

3. Integrate writing as an essential part of their professional and research identities.

4. Use writing as a means of reflection, dialogue, and transformation within educational and research contexts.

5. Develop autonomy and critical thinking in producing written work for academic and scientific contexts.

VI. CONTENIDOS TEMATICOS

1 Research reports and abstracts structures (The expository genre)

2 Paragraphs and sentence construction in academic writing

3 Ethical issues in academic writing

4 Process of writing

5 Elements of writing and APA Manual (7th ed. In contrast to 6th editions).
6 Vocabulary for writing

VII. ESTRATEGIAS DE ENSENANZA QUE FAVORECEN EL APRENDIZAJE




The course adopts a critical, participatory, and process-oriented approach centered on students’ needs and aimed at the authentic production of academic texts. Strategies include:
- Guided writing workshops: Step-by-step development of expository texts, from planning to final editing.

-Critical reading and model analysis: Examination of articles, reports, abstracts, and other academic genres to identify structures, styles, and conventions.

- Collaborative work and peer feedback: Activities promoting reflection, critical review, and collective learning.

- Tutorials and individual guidance: Personalized support to develop writing projects related to students’ theses.

- Reflective discussions: Collective analysis of the role of writing in knowledge construction and professional positioning.

- Writing portfolio: Progressive compilation of written products demonstrating the development of academic writing skills.

VIIl. EVALUACION

Criteria/Activity Description Weight/Percentage

‘Workshops Throughout the course, students will regularly develop activities 35%
proposed to practice and reflect upon the topics, even from
sections of their ongoing written proposals and reports.
Asynchronous work Student teachers will play the role of proofreaders who 35%
cooperate with each other to transform their written texts. This
onlime scenario 1s also a means that will possibly allow them to
strengthen their social bonds as peers. (Google Drive)

Student teachers are expected to subnut one section of their research reports or proposals 30%
which they can display the use of the strategies and topic around academic writing.
Specific requirements will be provided by the professor.

IX. MEDIOS Y RECURSOS EDUCATIVOS

To facilitate meaningful learning, the course will make use of a variety of resources, including:

- Specialized literature: Scholarly articles, book chapters, and academic writing manuals.

-Institutional documents and style guides: Thesis formatting guidelines, writing conventions, and APA (7th edition) manual.

- Digital resources: Academic databases, indexed journals, institutional repositories, and bibliographic management tools (e.g., Zotero, Mendeley).
- Virtual platforms: Learning management systems for submission, feedback, and discussion forums.

- Student-generated materials: Drafts, intermediate versions, and final texts based on their ongoing research projects.

X. PRACTICAS ACADEMICAS - SALIDAS DE CAMPO

N/A

XI. BIBLIOGRAFIA

American Psychological Association. (2010). Manual de publicaciones de la American Psychological Association (6th ed.). Editorial El Manual Moderno.
Brimley, C. (2018). Academic writing in English. University of Helsinki.

Egbert, J., & Sanden, S. (2015). Writing education research: Guidelines for publishable scholarship. Routledge.

Haseli, M. (2008). Introduction to needs analysis. English for Specific Purposes World, 4(20), 1-25.

Kapoor, D., & Jordan, S. (2009). Education, participatory action research, and social change: International perspectives. Palgrave Macmillan.

Silvia, P. J. (2019). How to write a lot: A practical guide to productive academic writing (2nd ed.). American Psychological Association.

Van, E. (2013). Writing: Learn to write better academic essays. HarperCollins Publishers.

Complementarias

Belcher, W. L. (2019). Writing your journal article in twelve weeks: A guide to academic publishing success (2nd ed.). University of Chicago Press.
Hyland, K. (2015). Academic writing (2nd ed.). Routledge.

Kamler, B., & Thomson, P. (2014). Helping doctoral students write: Pedagogies for supervision (2nd ed.). Routledge.

Lillis, T., & Curry, M. J. (2010). Academic writing in a global context: The politics and practices of publishing in English. Routledge.

Paltridge, B., & Starfield, S. (2019). Thesis and dissertation writing in a second language: A handbook for supervisors (2nd ed.). Routledge.
Swales, J. M., & Feak, C. B. (2012). Academic writing for graduate students: Essential tasks and skills (3rd ed.). University of Michigan Press.

Paginas web

Academic Writing Guides

- Purdue Online Writing Lab (OWL) — https://owl.purdue.edu

- University of Manchester Academic Phrasebank — https://www.phrasebank.manchester.ac.uk
- UNC Writing Center — https://writingcenter.unc.edu

- LSE Writing for Research Blog — https://blogs.Ise.ac.uk/impactofsocialsciences

Research and Publication Resources

- Elsevier Researcher Academy — https://researcheracademy.elsevier.com

- Springer Nature Author Services — https://authorservices.springernature.com
- Taylor & Francis Author Services — https://authorservices.taylorandfrancis.com

Citation and Reference Management

- Zotero — https://www.zotero.org

- Mendeley — https://www.mendeley.com

- Cite This For Me — https://www.citethisforme.com

XII. SEGUIMIENTO Y ACTUALIZACION DEL SYLLABUS

Fecha revisién por Consejo Curricular: 17 de Octubre de 2025

Fecha aprobacién por Consejo Curricular: 17 de Octubre de 2025

‘ Numero de ‘ 14
acta:




FORMATO DE SYLLABUS Cddigo: AA-FR-003

Macroproceso: Direccionamiento Estratégico Version: 01 SIGUD

Proceso: Autoevaluacion y Acreditacién Fecha de Aprobacion:

UNIVERSIDAD DISTRITAL 27/07/2023

FRANCISCO JOSE DE CALDAS
FACULTAD: Ciencias y Educacién
PROYECTO CURRICULAR: Maestria en lingiiistica aplicada a la ensefianza del inglés CODIGO PLAN DE ESTUDIOS: 62

1. IDENTIFICACION DEL ESPACIO ACADEMICO

NOMBRE DEL ESPACIO ACADEMICO: SEMINAR ON DISCOURSE ANALYSIS
Cédigo del espacio académico: 62205 Ndmero de créditos académicos: 4
Distribucidn horas de trabajo: HTD 1 HTC 1 HTA 2
Tipo de espacio académico: Asignatura Seminario Catedra

NATURALEZA DEL ESPACIO ACADEMICO:

Obligatorio Obligatorio ) . Electivo
i . X Electivo Intrinseco |
Basico Complementario Extrinseco
CARACTER DEL ESPACIO ACADEMICO:
Tedrico I | Practico I Tedrico-Préctico I X |Otros: | Cual:

MODALIDAD DE OFERTA DEL ESPACIO ACADEMICO:

. Presencial con . ,
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Il. SUGERENCIAS DE SABERES Y CONOCIMIENTOS PREVIOS

* The courses assume a prior understanding of what constitutes "discourse" and how it's theorized. Students should be able to differentiate between language as a system and
language as a social practice. The provided documents highlight that discourse is a complex phenomenon involving ideas, beliefs, and forms of action.

* A general understanding of applied Linguistics so they can see that discourse analysis and critical discourse analysis (CDA) can be applied as research tools, particularly within
educational contexts.

 Students should have some familiarity with concepts of power, social institutions, and social asymmetries, as the course aims to explore how language is used to create and regulate
relations of power.

* Basic research understanding so students build analytical tools for their master's thesis work through practical seminar-workshops.

111. JUSTIFICACION DEL ESPACIO ACADEMICO

This Critical Discourse Analysis (CDA) seminar is crucial for Master's students in Applied Linguistics to English Language Teaching (ELT), providing essential tools to understand the
complex interplay of language, power, and society within educational contexts. Built on the premise that social reality is shaped by language, this program equips future English
language teachers to critically examine how discourse establishes and maintains power dynamics in classrooms, curricula, and teaching materials. For applied linguistics and ELT, CDA
offers a robust framework to uncover ideologies embedded within communication, revealing how teachers and learners construct their positions and engage in the "struggle for truth"
through language.

The program specifically highlights CDA's relevance in addressing issues of inequality, particularly in diverse contexts like Latin America and Colombia, through an intersectional lens.
This approach enables students to explore how various forms of discrimination, such as racism and sexism, are perpetuated through language practices in ELT, and how language
education can either reinforce or challenge these social imbalances. By engaging with CDA methodologies, students will develop strong analytical skills for textual and multimodal

analysis, preparing them for rigorous master's thesis research focused on ELT and for promoting inclusive and equitable language education practices.

IV. OBJETIVOS DEL ESPACIO ACADEMICO (GENERAL Y ESPECIFICOS)

Equip Master's students in Applied Linguistics to English Language Teaching with the critical understanding and analytical tools of Critical Discourse Analysis to ine the |
interplay of language, power, and social inequality within ELT contexts, thereby preparing them for impactful research and the promotion of inclusive and equitable Ianguage
education practices. 1.Eenable students to conceptualize discourse, power, and society, and apply Critical Discourse Analysis frameworks to critically examine language use within
English Language Teaching (ELT) contexts.
2. Develop students' ability to uncover and analyze embedded ideologies and power dynamics within diverse ELT materials, curricula, and classroom interactions.
3. Equip students with an intersectional lens to identify and address issues of inequality and discrimination perpetuated through language practices in ELT, particularly in Latin
American and Colombian contexts.
4. Prepare students to utilize CDA methodologies for rigorous master's thesis research and to foster the development of inclusive and equitable language education practices.

V. PROPOSITOS DE FORMACION Y DE APRENDIZAJE (PFA) DEL ESPACIO ACADEMICO

Foster a critical understanding among students of how language operates as a tool for constructing social reality and maintaining power dynamics within English Language Teaching
(ELT) environments.
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Cultivate an intersectional perspective in students, enabling them to identify and critically address issues of inequality and discrimination that manifest through language practices in
ELT, especially in diverse contexts.

Equip students with the necessary research skills to conduct rigorous, socially-conscious master's thesis work in ELT, contributing to the promotion of inclusive and equitable language
education.

VI. CONTENIDOS TEMATICOS
Critical discourse analysis basis
Objectives and areas of development
Discourse analysis and applied linguistics
Methodological approximations
Language and power
Discourse analysis from a decolonial perspectives
Critical discourse analysis in education and language education
® Areas of research within the critical discourse analysis
® Race y racializaciéon and language teaching
o Inter: ity in | education
* CDA and language pedagogy

VII. ESTRATEGIAS DE ENSENANZA QUE FAVORECEN EL APRENDIZAJE

* With the professor orientation, students are expected to lead some sessions preparing and facilitating mini-workshops on specific CDA concepts or methodologies. This fosters a
deeper understanding of the material, develops their presentation and facilitation skills, and encourages active participation. It directly supports the objective of enabling students to
conceptualize discourse and apply CDA frameworks.

* Students will keep critical reflective journals throughout the course where they document their insights from readings, discussions, and practical analyses, specifically reflecting on
how language, power, and inequality manifest in ELT. As a portfolio, this instrument can compile their analyses, reflections, and potentially revisions of their work, demonstrating their
growth in analytical competencies and their ability to identify and address issues in the field
* Collaborative Case Studies and Discourse Analysis Projects will be a strategy for practical experiences of CDA and peer collaboration. Students, individually or in small groups, could
select specific ELT-related texts (e.g., textbook excerpts, classroom interactions, policy documents, online forum discussions among teachers) and apply CDA methodologies. They
would then present their analyses, discuss their findings, and receive feedback from peers and the professor. This approach helps students achieve the objectives of applying CDA
frameworks and developing analytical competencies in deconstructing discourse.

VIIl. EVALUACION

The general evaluation of the course will focus on student learning outcomes, the relevance of the course content, and its practical application in their ELT contexts by showing
confidence in applying analytical tools, their awareness of language-power dynamics and intersectionality. This evaluation will comprehend class participation in the workshops and
activities which will be assed quantitative and qualitatively. The oral presentations as well as written papers will be assed based on rubrics designed by the course proffessor in which

particular goals will be specified. Their papers, in particular, should show originality, creativity, criticality and practical applications of the contents learned in class. Active participation
in the symposium in applied linguistics is also part of the evaluation of this course.

IX. MEDIOS Y RECURSOS EDUCATIVOS

* Core Texts and Journals: Beyond the assigned readings, access to a robust digital library with academic journals focusing on Critical Discourse Analysis, Applied Linguistics, ELT, and
relevant social theories (e.g., sociology, critical pedagogy).
* Databases: Access to language databases of diverse texts (news articles, policy documents, educational materials, social media posts) relevant to students' research interests.
* Online Archives: Websites and archives containing examples of multimodal discourse, such as political speeches, advertisements, educational videos, or public service
announcements, for practical analysis.
* Case Study Examples: Published CDA studies, particularly those focused on ELT or similar educational contexts, to serve as models for student research.
* Reliable Internet Access: Essential for accessing online resources, conducting research, and participating in virtual sessions (if applicable).
« Computers/Laptops: Students and the professor will need personal computers with sufficient processing power and storage for research, data analysis, and preparing presentations.
* Presentation Software: Standard presentation tools (e.g., Google Slides, PowerPoint, Keynote) for student-led sessions and research presentations.
* Word Processing and Spreadsheet Software: For drafting essays, organizing data, and taking notes.
« Audio/Video Playback Equipment: For analyzing spoken discourse or multimodal texts that include audio/video components during workshops and presentations.
Tecnological

X. PRACTICAS ACADEMICAS - SALIDAS DE CAMPO

N/A

XI. BIBLIOGRAFIA

Basicas. Balza, V. A. (2023). Interseccionalidad. Giro decolonial y comunitario. Mara Viveros Vigoya; CLACSO; 2023. Libro digital, PDF, 2023, 167 paginas. Praxis Educativa (Arg), 27(3), 1-

3.
Complementarias. Alford, J. (2015). Critical discourse analysis research methods for the English classroom. English in Australia, 50(3), 15-20.
Amerian, M., & Esmaili, F. (2015). A brief overview of critical discourse analysis in relation to gender studies in English language textbooks. Journal of Language Teaching and Research,

Péginas web
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1. IDENTIFICACION DEL ESPACIO ACADEMICO

NOMBRE DEL ESPACIO ACADEMICO: MULTILINGUALISM, DIVERSITY AND ELT

Codigo del espacio académico: 62017 Numero de créditos académicos: 4
Distribucidn horas de trabajo: plan de acreditacion HTD 4 HTC 4 HTA 4
Tipo de espacio académico: acreditacion Asignatura X Catedra

NATURALEZA DEL ESPACIO ACADEMICO:

Obligatorio Obligatorio . , Electivo
. . Electivo Intrinseco X ,
Basico Complementario Extrinseco
CARACTER DEL ESPACIO ACADEMICO:
Tedrico | | Practico | Tedrico-Practico I X |0tros: I Cual:

MODALIDAD DE OFERTA DEL ESPACIO ACADEMICO:

. Presencial con . ,
Presencial X . L, Virtual Otros: Cual:
incorporacion de TIC

Il. SUGERENCIAS DE SABERES Y CONOCIMIENTOS PREVIOS

1. Familiarity with major language teaching approaches and discussions. 2. Basic understanding of key SLA theories, including interlanguage, translanguaging and discussions in the

111. JUSTIFICACION DEL ESPACIO ACADEMICO

The master program in applied linguistics for teaching English from Universidad Distrital has developed
an identity that is framed in a critical understanding of social reality, which creates a social responsibility over the teaching profession. That is, students from the program are
continuously observers of the
social reality so that they position as professionals who link what they do with the social sphere in which they are involved. On this basis, students are engaged in a curriculum
that encourages active participation not only to lead innovative pedagogical proposals in the area of language teaching but they are also involved in the permanent reflection on
critical social issues that surround their profession.

As previously mentioned, multilingualism and diversity is an optional course that emerged in the program as a need to grasp connections of this with the English language
teaching field. This interest goes beyond a superficial understanding of multiculturalism in intercultural relationships; instead, this attempts to address it from a critical view of
social justice in which the social relationships that emerge from that intercultural perspective departs from understanding the cultures involved in terms of equality and
democracy. In order to understand multilingualism and diversity, this course will initiate by understandings of social, political and economic structures which mark divisions on
individuals and groups and then, multiligualism will be addressed by conceptually problematising this notion in the context of Colombia and the language education field. As
part of the academic space, students are participants of seminar discussions relating multilingualism and English language teaching reflecting on particular contexts. Along the
development of the course, students are going to acquire theoretical tools in order to describe educational research problems underlying constructs of multilingualism and
consequently, they are encouraged to state short reflective
exercises of theory and practice or a small research proposal where they tackle the problem as
language teachers. Special attention to the context of Colombia is addressed at different stages of the
program. Students are engaged in discussions and reflections on cases of English language teaching
which relate multilingual reflections or proposals of transformational practice.

IV. OBJETIVOS DEL ESPACIO ACADEMICO (GENERAL Y ESPECIFICOS)

1. Understand the ELT field as a complex area in which different layers (at a macro, meso and
micro level) bring research problems involving multilingualism and diversity as a crucial point.
2. Identify problematic situations involving the relation of English language education and
multilingualism and diversity.

3. Acquire theoretical tools regarding multilingualism and diversity in English language education
that help uncover the complexity of this practice in a social-cultural context.

4. Recognise multilingual and diversity-research problems and their relevance to the English
language teaching field.

5. Undertake agentive reflection over theory and research proposals to look for transforming the
views of the EFL field in relation to multilingualism and diversity

V. PROPOSITOS DE FORMACION Y DE APRENDIZAJE (PFA) DEL ESPACIO ACADEMICO




1. Critically analyze dominant monolingual ideologies in English Language Teaching (ELT) and develop the ability to plan and implement translanguaging pedagogies that leverage

learners' full linguistic repertoires (L1, L2, L3, etc.) as an asset, not a deficit, for English acquisition and content learning. 2. Examine the intersection of language, culture, and

identity, enabling participants to develop a deep intercultural sensitivity and practical strategies for addressing linguistic and cultural diversity to create an equitable and inclusive

learning environment in the ELT classroom. 3. Acquire the critical tools necessary to evaluate existing English curricula, policies, and teaching materials through the lens of

multilingualism and diversity, and to propose data-driven modifications or alternative materials that reflect the realities of English as a Lingua Franca (ELF) and World Englishes. 4.

Establish a foundation for ongoing professional reflection on teaching practices, enabling participants to move from theoretical knowledge to informed action by designing,
implementing, and assessing classroom-based research projects or innovative pedagogical interventions focused on multilingual learners.

VI. CONTENIDOS TEMATICOS

1. Multilinguism and diversity theoretical views and understandings
2. Multilingualism and diversity policies
3. Mutilingualism and diversity in social practice
4. Mutligualism and diversity and English language education

VII. ESTRATEGIAS DE ENSENANZA QUE FAVORECEN EL APRENDIZAJE

Bridging Theory and Practice: Requiring participants to design and implement small-scale Action Research Projects to apply multilingual theories directly and measure their
practical impact.

Developing Critical Awareness through identifying and challenging monolingual biases and cultural stereotypes in materials, curriculum documents and other type of educational
documents.

Fostering a Community of Practice by using Autobiographies and peer-to-peer collaboration, turning participants' diverse personal and professional backgrounds into valuable
learning resources.

Ensuring Equitable Assessment that allows participants to d rate their y of the contents relevant to their professional strengths.

VIIl. EVALUACION

Task Description Due date Weight

Students should attend all classes.

Class participation and

Peer feedback: Students’ questions, suggestions and insights are part All sessions 20%
attendance 4 E8 € P

of the feedback that are evaluated. Group work and individual tasks
are assigned as part of their contribution.

Students work on a peer dialogic dairy that will contain classroom
reflections relating their task as professionals of language teaching
with the issues discussed in class. This diary is qualitatively revised and
taken into account to the final evaluation of the course.

Peer diary report All sessions 20%

Students develop an oral presentation of the Problematisation of an

ELT issue related to multilingual matters and diversity, which they see
Presentation of

as part of their particular interest. This is a conceptual analysis of the October 29 30%

product idea ) ) . ) ) . )
issues discussed in class situating this in a particular ELT context. It can
be analysed as relating this with their research projects.
students’ Two alternatives here for students to submit a final paper:
udents
3 _ | L. Areflective paper on multilingualism and diversity in relation their
presentation of their R
N research issue December 05 30%
small scale project

2. A small scale project in which multilingual/diversity issue will be

Final
paper (Final paper) analysed and discussed

IX. MEDIOS Y RECURSOS EDUCATIVOS

, valuable cognitive skill. 2. Interviews: Short video or audio interviews with ELT practitioners and students about their experiences with language ideology, cultural identity, and pe]

X. PRACTICAS ACADEMICAS - SALIDAS DE CAMPO

N/A

XI. BIBLIOGRAFIA

Canagarajah, S., & Liyanage, I. (2012). Lessons from pre-colonial multilingualism. In The Routledge handbook of multilingualism (pp. 67-83). Routledge.
Cenoz. J. (2013). Defining multilingualism. Annual Review of Applied Linguistics, 33, 3-18.

Cepeda, C. A. A. 9. Palabrear the Colombian ELT Field: A Decolonial Approach for the Study of Colombian Indigenous EFL Teachers’ Identities. Enfasis, 183.




Chaves, M., & Zambrano, M. (2006). From blanqueamiento to reindigenizacion: Paradoxes of mestizaje and multiculturalism in contemporary Colombia. Revista Europea de Estudios
Latinoamericanos y del Caribe, 80, 5-23.

Chosen chapter of Multilingual Colombia: Dimensions of linguistic and cultural diversity in Language Education in Multilingual Colombia. Critical perspectives and voices from the field.
Routledge

Gillborn, D (2005). Education policy as an act of white supremacy: whiteness, critical race theory and education reform, Journal of Education Policy, 20(4), 485-505.

Groff, C. (2018). Language policy and language ideology: Ecological perspectives on language and education in the Himalayan foothills. Anthropology & Education Quarterly, 49(1), 3-
20.

Kramsch, C. (2009). The Multilingual Subject. What language learners say about their experience and why it matters. Oxford University Press.

Malsbary, C. (2014). “Will this hell never end?”: Substantiating and resisting race-language policies in a multilingual high school. Anthropology & Education Quarterly, 45(4), 373-390.
Miranda, N, Bonilla-Medina S, X, Usma, J, Encarnacion, C, Silva, E, Martinez, L. (in press). Multilingual Policies and Practices in Higher Education: A national exploration from Colombia.
Ikala. Special issues on policies and practices for global multilingualism.

Miranda, N., de Mejia, A. M., Valencia Giraldo, S.. (Eds.) (2023). Chapter 1. Multilingual Colombia: Dimensions of linguistic and cultural diversity in Language Education in Multilingual
Colombia. Critical perspectives and voices from the field. Routledge

Ortega, Y., & Piccardo, E. (2018). Plurilingualism in the new era: A conversation with Enrica Piccardo. (2013).Plurilingualism and Curriculum Design: Toward a Synergic Vision.
Argentinian Journal of Applied Linguistics-ISSN 2314-3576, 6(1), 75-91. 5fth diary entry and reflection on students’ proposal

Piller, I. (2016). Linguistic diversity and stratification. In Linguistic diversity and social justice. Oxford. Sheridan books. USA.

Piller, I. (2016).The subordination of linguistic diversity. In Linguistic diversity and social justice. Oxford. Sheridan books. USA.

Soler, S. (2024). Todos, todas, todes. El lenguaje inclusivo mds alla de la banalizacidn en Pre-textos para maestr@s. Pagina web DIE. Universidad Distrital FJC.

Taylor, S. K. (2019). Multilingualism. In An Introduction to Applied Linguistics (pp. 205-220). Routledge.

Trillos, M & Extebarria, M. (2002). Legislacidn, politica linguistica y multilingtiismo en Colombia. Universidad del Atlantico, universidad del pais Vasco

Complementarias: Cruz Arcila, F., Solano-Cohen, V., Rincén, A. C., Lobato Junior, A., & Bricefio-Gonzélez, M. (2022). Second language learning and socioeconomic development:
Interrogating anglonormativity from the perspective of pre-service modern language professionals. Current Issues in Language Planning, 23(5), 466-487.

De Angelis, A. (2024). Professors’ English-only or Multilingual Approaches in English Language Teacher Education at Ecuadorian Universities. Journal of Comparative & International
Higher Education, 15(5 (S)).

De Jong, E. J., Li, Z., Zafar, A. M., & Wu, C. H. (2016). Language policy in multilingual contexts: Revisiting Ruiz’s “language-as-resource” orientation. Bilingual Research Journal, 39(3-4),
200-212.

Doiz, A. Lasagabaster, D., & Sierra, J. M. (2011). Internationalisation, multilingualism and English Medium instruction: The teachers’ perspective. World Englishes, 30, 345-359.
Jaraba Ramirez, D. L., & Arrieta Carrascal, A. (2012). Etnoenglish: trenzando palabras, historias y proyectos de vida del pueblo zenu. ikala, revista de lenguaje y cultura, 17(1), 95-104.
Karim, A. (2022). Pakistani Fiction in English: Exploring Decolonial Epistemological Prospects and Challenges in English Classroom Practices in Pakistan. Journal of Contemporary
Poetics, 6(2), 91-108.

Matras, Y. (2024). Speech and the City: Multilingualism, Decoloniality and the Civic University. Cambridge University Press.

May, S. (2014). The multilingual turn. Implications for SLA, TESOL and bilingual education. Routledge.

Shahu, K. (2017). The status of English in language policy models proposed for the Moroccan multilingual context. In Arab World English Journal, December 2016 ASELS Annual
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FACULTAD:
PROYECTO CURRICULAR: MAESTRIA EN LINGUISTICA APLICADA A LA ENSENANZA DEL INGLES | CODIGO PLAN DE ESTUDIOS: ‘ 62
1. IDENTIFICACION DEL ESPACIO ACADEMICO
NOMBRE DEL ESPACIO ACADEMICO: Identity and Language Learning
Cddigo del espacio académico: 62017 Numero de créditos académicos: 3
Distribucion horas de trabajo: plan de acreditacion HTD 3 HTC 2 HTA 0
Tipo de espacio académico: acreditacion Asignatura X Catedra
NATURALEZA DEL ESPACIO ACADEMICO:
Obligatorio Obligatorio . , Electivo
Y. N Electivo Intrinseco X ,
Bésico Complementario Extrinseco
CARACTER DEL ESPACIO ACADEMICO:
Tedrico | Practico I Tedrico-Practico I X IOtros: I |Cué|:
MODALIDAD DE OFERTA DEL ESPACIO ACADEMICO:
Presencial X . Presen({lél con Virtual Otros: Cudl:
incorporacién de TIC

Il. SUGERENCIAS DE SABERES Y CONOCIMIENTOS PREVIOS

Students taking this seminar are expected to bring general background knowledge in language studies or education, along with an openness to explore theoretical and reflective
perspectives. While no specific expertise is required, familiarity with basic ideas about how language functions in social and cultural contexts will be helpful. Prior experience in
language teaching or learning can also enrich class disc as the theory with practice. More importantly, students should be willing to engage critically
with diverse perspectives, reflect on their own experiences, and participate actively in collaborative and analytical tasks. A readiness to read academic texts, discuss ideas, and

express reflections both orally and in writing will support their learning throughout the course.

111. JUSTIFICACION DEL ESPACIO ACADEMICO

hip between | and identity,
Is' identities and

This seminar is designed to explore the r
recognizing the pivotal role I; plays in
influencing their interactions with the world. By delving into the evolution of the concept

of identity and relevant theories, the course explores its intersectionality with key aspects
i I isition, discursive

i iy

such as multilingualism, socio-cultural dii
practices in English Language Teaching (ELT) and digital settings. The goal is to provide
students with a holistic understanding of how identity intertwines with language across
diverse contexts. The reflections addressed throughout this exploration is intended to
fessional bling them to construct inclusive

p d s and |; pr
learning environments that not only ack ledge but also inely respect the diverse

identities among stakeholders.

IV. OBJETIVOS DEL ESPACIO ACADEMICO (GENERAL Y ESPECIFICOS)

* To delve into a deep understanding of the theoretical frameworks and practical

implications of identity in the context of | and |
* To critically analyze the impact of identity on language use and evaluate the
relevance of identity in language learning scenarios and vice versa.
* To develop a personal conceptualization of identity, fostering agency in language
learning.
* To develop research skills, fostering the ability to investigate and contribute to the
ongoing discourse on identity and language.

V. PROPOSITOS DE FORMACION Y DE APRENDIZAJE (PFA) DEL ESPACIO ACADEMICO

Proporcionar a los docentes investigadores una formacién conceptual y metodoldgica que les permita analizar sus experiencias para formular teorias y metodologias de
ensefianza del inglés propias del reconocimiento del contexto con proyeccién al ambito internacional.

VI. CONTENIDOS TEMATICOS

* Introduction to Identity and Language

* Overview of identity theories. Historical perspectives on identity in linguistics
Relationship b I and identity

® Language Acquisition and Id:
 Intersectionality in language and identity. Socio-Cultural Dimensions of Identity.
Race, ethnic, gender and class identities.
 Digital settings and Identity
e Identity in Language Teaching
* Researching the language and identity relationship. Language and identity case
studies

VII. ESTRATEGIAS DE ENSENANZA QUE FAVORECEN EL APRENDIZAJE




the practical implications of identity in language contexts and vice versa.Interactive activities, group projects, oral presentations, workshops, and reflectiveassignments will engagel

VIIl. EVALUACION

Activity Description Percentage
Active  class  participation, class | »  Analysis of the readings
assignments and attendance e Tasks for each class 20%
All classes e Peer feedback
+ Oral presentation of
Report 1: Mini scale research proposal® problem statement 25%
Report 2: Mini scale research proposal* ®  Oral presentation of
Literature review 25%
Report 3: Mimi scale research proposal® * Paper with outcomes, 30%
findings and conclusions.
IX. MEDIOS Y RECURSOS EDUCATIVOS
‘Week | Topic/Activity Suggested Readings
Hall. S. (2003). Introduccion: ;quién necesita
1 Introduction to the course "identidad™? In Hall, S. & du Gay, P. (Eds.), En
‘Why Identity? Cuestiones de identidad cultural, 13-39. Buenos Aires:
Amorrortu.
Preece Sian (ed.), The Routledge Handbook of
Language and Identity, London: Routledge, 2016
Language and Identity: An Introduction. Edwards
Introduction to Identity and (2009)
Language Stets. J. E., & Burke, P. J. (2000). Identity theory and
2-4 Overview of identity theories social identity theory. Social psychology quarterly,
Historical perspectives on 63(3). 224-237.
identity in linguistics The identity of identity
Norton, B. (2000). Identity and language learning:
Gender, ethnicity and educational change. London:
Pearson education
Language and Identity: Discourse in the World Evans
(2014).
Identity in language learning and teaching: Research
agendas for the future (2016)
s Backedge. A. & Pavlenko. A. (2004). Introduction: new
Language Acquisition and o - L
Ldentity Relationship between Fhecn_et_lca} app1og§hes to the study of negotiation of
5-6 language and identity identities in multilingual contexts. In Backedge, A &
Pavlenko. A (Eds.) Negotiation of identities in
multilingual contexts, 1-33. Great Britain: Cromwell
press Ltd.
Davies, B. & Harré, R. (1990). Positioning:
The discursive production of selves. Journal for the
theory of social behavior, 20(1), 43-63
Intersectionality in language and |Identity in Applied Linguistics.
identity David Block and John Gray (2010)
-8 Socio-Cultural Dimensions of  ||Intersectionality in language and identity research.
Identity David Block and Victor Corona (2016)
Race, ethnic, gender and class  |Norton Peirce, B. (1995). Social identity, investment,
identities. and language learning. TESOL Quarterly, 29.1, 9-31.
Online Identities: Creating and Communicating the
9 Technology and Identity Online Self" Richards (2008)
T nrvcmrnca and idantitr in tha dicital aca
English Language Teaching and the Development of the
English Language Teacher. Mercer (2016)
Identity in language learning and teaching: Research
agendas for the future (2016)
Language, identity, and classroom pedagogies.
Canagarajah, S. (2004). Subversive identities,
10-11 Identity in Language Learning  ||pedagogical safe houses, and critical learning. In
and Teaching [Norton. B & Toohey. K (Eds.), Critical pedagogies and
language learning, 116-137. New York: Cambridge
University Press.
INorton, B. & Toohey, K. (2011). State of the Art
Article: Identity, language learning, and social change.
Cambridge journals. 444, 412-446. Cambridge
University Press.
Challenges for language and identity researchers in the
collection and transcription of spoken interaction. Eva
Duran Eppler and Eva Cod6 (2016)
Researching the language and  ||Beyond the micro-macro interface in language and
12-14 identity relationship identity research. Kristine Horner and John Bellamy
Language and identity case (2016)




studies i,ucer&), E. (2018). Teacher educator interactional
identities in English Language teacher education. In
Castafieda, H. et. al., (Eds.). ELT local research

agendas 1. 35-61. Bogota: Editorial UD.

X. PRACTICAS ACADEMICAS - SALIDAS DE CAMPO

N/A

XI. BIBLIOGRAFIA

Basicas : Backedge, A., & Pavlenko, A. (2004). Introduction: New theoretical approaches to the study of
negotiation of identities in multilingual contexts. In A. Backedge & A. Pavlenko (Eds.),
Negotiation of Identities in Multilingual Contexts (pp. 1-33). Great Britain: Cromwell Press
Ltd.

Block, D., & Corona, V. (2016). Intersectionality in Language and Identity Research.

Block, D., & Gray, J. (2010). Identity in Applied Linguistics.

Canagarajah, S. (2004). Subversive identities, pedagogical safe houses, and critical learning. In
B. Norton & K. Toohey (Eds.), Critical Pedagogies and Language Learning (pp. 116-137).

New York: Cambridge University Press.

Darvin, R. (2016). Language and Identity in the Digital Age.

Davies, B., & Harré, R. (1990). Positioning: The discursive production of selves. Journal for the
Theory of Social Behavior, 20(1), 43-63.

Duran Eppler, E., & Codd, E. (2016). Challenges for language and identity researchers in the
collection and transcription of spoken interaction.

Edwards, J. (2009). Language and Identity: An Introduction.

Evans, N. (2014). Language and Identity: Discourse in the World.

Hall, S. (2003). ¢Quién necesita "identidad"? En S. Hall & P. du Gay (Eds.), En Cuestiones de
identidad cultural (pp. 13-39). Buenos Aires: Amorrortu.

Horner, K., & Bellamy, J. (2016). Beyond the micro—macro interface in language and identity
research.

Lucero, E. (2018). Teacher educator interactional identities in English Language teacher
education. In H. Castafieda et al. (Eds.), ELT Local Research Agendas 1 (pp. 35-61).

Bogota: Editorial UD.

Mercer, S. (2016). English Language Teaching and the Development of the English Language
Teacher.

Norton Peirce, B. (1995). Social identity, investment, and language learning. TESOL Quarterly,
29(1), 9-31.

Norton, B. (2000). Identity and Language Learning: Gender, Ethnicity, and Educational
Change. London: Pearson Education.

Norton, B., & Toohey, K. (2011). State of the Art Article: Identity, language learning, and
social change. Cambridge Journals, 44(4), 412-446. Cambridge University Press.

Preece, S. (Ed.). (2016). The Routledge Handbook of Language and Identity. London:
Routledge.

Richards, J. C. (2008). Online Identities: Creating and Communicating the Online Self.

Stets, J. E., & Burke, P. J. (2000). Identity theory and social identity theory. Social Psychology
Quarterly, 63(3), 224-237.

Complementarias

JOURNALS

* ENLETAWA (Universidad Pedagdgica y Tecnoldgica de Colombia)
* PROFILE (Universidad Nacional de Colombia)

* HOW (ASOCOPI)

* CAU (Universidad Distrital)

« ENUNCIACION (Universidad Distrital)

« [KALA (Universidad de Antioquia)

* LENGUAIJE (Universidad del Valle)

* FOLIOS (Universidad Pedagdgica Nacional)

* MATICES (Universidad Nacional de Colombia)

* SIGNO Y PENSAMIENTO (Pontificia Universidad Javeriana)

« ACTUALIDADES PEDAGOGICAS (Universidad de La Salle)

© REVISTA DE INVESTIGACION (Universidad de La Salle)
 INVESTIGACION EDUCATIVA Y FORMACION DOCENTE (Universidad El
Bosque)

* FORUM

* TESOL QUARTERLY

* JOURNAL OF CURRICULUM STUDIES

* ELT JOURNAL
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I. IDENTIFICACION DEL ESPACIO ACADEMICO
NOMBRE DEL ESPACIO ACADEMICO: Workshop on applications of ICTS (Academic writing and artificial intelligence)
Cddigo del espacio académico: 62009 Numero de créditos académicos: 4
Distribucién horas de trabajo: HTD 1 HTC HTA 2
Tipo de espacio académico: Electiva Seminario Catedra
NATURALEZA DEL ESPACIO ACADEMICO:
Obligatorio Obligatorio . , Electivo
L . . Electivo Intrinseco i
Basico Complementario Extrinseco
CARACTER DEL ESPACIO ACADEMICO:
Tedrico Practico Tedrico-Practico X Otros: Cual:
MODALIDAD DE OFERTA DEL ESPACIO ACADEMICO:
. Presencial con . i
Presencial X Presencial Otros: Cual:

Il. SUGERENCIAS DE SABERES Y CONOCIMIENTOS PREVIOS

Se sugiere que los estudiantes cuenten con:

Conocimientos basicos en Linguistica Aplicada y/o ensefianza del inglés como lengua extranjera (ELT).




Experiencia previa en lectura y produccién de textos académicos (ensayos, resefias, informes o avances de investigacion) en inglés.

Nociones generales sobre investigacién educativa o linguistica a nivel de pregrado.

Competencias basicas en el uso de herramientas digitales para la escritura y el aprendizaje de idiomas (procesadores de texto, plataformas virtuales, recursos en linea).
Disposicidn para la reflexidn critica sobre practicas académicas, tecnoldgicas y pedagogicas.

I11. JUSTIFICACION DEL ESPACIO ACADEMICO

El espacio académico Workshop on applications of ICTS (Academic writing and artificial intelligence) se fundamenta en la necesidad de fortalecer la escritura académica en el nivel de
posgrado y, simultdneamente, analizar de manera critica el papel que las tecnologias digitales y la inteligencia artificial (IA) desempefian hoy en los procesos de produccion de
conocimiento en Linguistica Aplicada y en la ensefianza del inglés (ELT).

En el contexto actual, muchos estudiantes de maestria enfrentan tensiones entre las exigencias normativas de la escritura académica, sus trayectorias lingliisticas y epistémicas, y el
uso creciente de herramientas de IA para escribir, revisar o generar textos. Este curso parte de reconocer la escritura académica como una practica social, cognitiva, discursiva y
situada, atravesada por relaciones de poder, ideologias linglisticas y decisiones éticas, y no simplemente como una habilidad técnica.

Desde esta perspectiva, la IA no se aborda Unicamente como una herramienta instrumental para “mejorar” textos, sino como un objeto de reflexidn critica que transforma las
nociones de autoria, agencia, originalidad, evaluacién y responsabilidad epistémica. El curso propone un didlogo entre la ensefianza de la escritura académica, el uso critico de
herramientas de |IA y los debates contemporaneos del ELT, especialmente en contextos del Sur Global.

De este modo, el espacio académico contribuye a la formacién de docentes-investigadores capaces de escribir, ensefiar y problematizar la escritura académica en escenarios
mediados por tecnologias inteligentes, con una postura ética, reflexiva y contextualizada.

IV. OBJETIVOS DEL ESPACIO ACADEMICO (GENERAL Y ESPECIFICOS)

Objetivo general

Fortalecer la escritura académica de estudiantes de maestria en Lingliistica Aplicada mediante el analisis critico y el uso reflexivo de herramientas de inteligencia artificial y TIC en
contextos de ELT.

Objetivos especificos

Analizar la escritura académica como una practica discursiva, ideoldgica y situada en el campo de la Linglistica Aplicada.

Desarrollar competencias para la produccidn, revision y edicion de textos académicos de posgrado.

Explorar el uso de herramientas de inteligencia artificial como mediadoras de la escritura académica, identificando alcances y limitaciones.

Reflexionar criticamente sobre los impactos éticos, epistemoldgicos y pedagdgicos del uso de IA en la escritura y la investigacion académica.

Articular la escritura académica, la IA y el ELT en propuestas investigativas o pedagdgicas contextualizadas.

V. PROPOSITOS DE FORMACION Y DE APRENDIZAJE (PFA) DEL ESPACIO ACADEMICO

Al finalisar Al AcnAania aradAmicra Al Actiidianta Actard An fananidad AA.
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Comprender la escritura académica como un proceso iterativo, situado y socialmente mediado, y no solo como un producto final.
Tomar decisiones informadas sobre el uso (o no uso) de herramientas de IA en las distintas etapas del proceso de escritura académica.
Fortalecer su voz autoral, posicionamiento y autoridad discursiva en textos académicos.

Analizar criticamente cdmo la |IA reconfigura practicas de escritura, evaluacion y produccion de conocimiento en ELT.

Aplicar los aprendizajes del curso a la redaccidn de capitulos de tesis, articulos académicos o propuestas pedagodgicas.

VI. CONTENIDOS TEMATICOS

Basics of academic writing for master's students

Positioning in writing

Transitions of academic writing and Al in ELT

General uses of Al

Alin ELT

Al in academic writing and ethics

Al assisting the editing stage 1. Academic Writing as a Situated and Ideological Practice

. Authorial Voice, Positioning, and Epistemic Authority
. Writing as a Process: Drafting, Feedback, and Revision
. Digital Mediation of Writing and Cognition

. Foundations of Artificial Intelligence for Linguists

. Al, the Extended Mind, and Distributed Cognition

. Artificial Intelligence in ELT

. Al and Academic Writing Practices

. Ethics, Authorship, and Epistemology

10. Al as an Object of Study in Applied Linguistics

11. Al-Assisted Editing and Revision

12. Integration: Writing, Al, and Professional Identity

O 00 NOULL b WN

VII. ESTRATEGIAS DE ENSENANZA QUE FAVORECEN EL APRENDIZAJE

Discussions on bodies of knowledge of specific areas of interest
Mapbping of academic controversies




e [

Class discussions and group work, including narrating of experiences and peer review of writing

Group workshops in which students develop practical writing exercises

Analytical exercises using Al in academic writing strategically

Critical reflections and discussions studying ethical implications of Al use in academic writing in ELT and ELT research

Student's development of a personal proposal in the form of a research project of an idea entrenched in the discussions in classSeminarios de discusién guiada

Analisis colectivo de lecturas clave mediante preguntas problematizadoras que promueven la comprensidn critica de la escritura académica, la IA y sus implicaciones epistemoldgicas,
éticas y pedagdgicas.

Talleres de escritura académica
Espacios practicos orientados a la planificacion, redaccidn, revision y edicion de textos académicos (capitulos de tesis, articulos, ensayos), con acompafiamiento docente y
retroalimentacion entre pares.

Aprendizaje basado en la experiencia (experiential learning)
Anilisis reflexivo de las experiencias previas de los estudiantes con la escritura académica y el uso de herramientas de IA, situando dichas practicas en contextos reales de
investigacion y ensefanza del inglés.

Analisis critico de herramientas de IA
Exploraciéon guiada de herramientas de inteligencia artificial (p. ej., asistentes de escritura, editores gramaticales, generadores de texto), evaluando sus alcances, limitaciones,
sesgos y efectos sobre la agencia del escritor.

Discusion de estudios de caso
Examen de situaciones reales relacionadas con el uso de IA en la escritura académica y el ELT (plagio, autoria, evaluacidn, retroalimentacion automatizada), fomentando la toma
de decisiones éticas e informadas.

Trabajo colaborativo y retroalimentacion entre pares
Actividades de escritura colaborativa, revision de borradores y diarios reflexivos que fortalecen comunidades académicas de aprendizaje y promueven la escritura como practica
social.

Aprendizaje basado en proyectos
Desarrollo progresivo de un proyecto final (pedagédgico o investigativo) que integra escritura académica, IA y ELT, acompainado de tutorias y espacios de socializacion.

Invitados expertos y dialogo interdisciplinar
Conversatorios con investigadores o docentes invitados que aportan miradas interdisciplinarias sobre IA, escritura académica y educacion lingiiistica.

Metarreflexidn y escritura reflexiva
Produccion de textos reflexivos y meta-comentarios sobre el proceso de escritura y el uso de IA, fortaleciendo la conciencia epistemoldgica y ética del estudiante.

VIIl. EVALUACION

The assessment is designed as a continuous and dialogic process, integrating academic writing and the critical use of artificial intelligence tools in ELT, reflecting the dual-instructor
approach: one instructor focused on writing and another on Al and digital tools.




Distribution and criteria:

Active Participation (20%)

Jointly assessed by both instructors.

Includes attendance, contributions to discussions, participation in workshops, peer feedback, and engagement with Al-related activities.
Evaluates both academic interaction and critical reflection on the use of Al in writing.

Peer Diary Report (20%)

Students produce oral or written reports connecting class debates, writing experiences, and experimentation with Al.
Joint evaluation:

Writing instructor: coherence, clarity, argumentation, and positioning.

Al instructor: critical analysis of digital tools, ethics, and reflection on their impact on academic writing.

Project Presentation (30%)

Initial presentation of a project that links an academic writing problem with Al applications in ELT.

Combined evaluation:

Conceptual clarity and argumentation (writing instructor)

Relevance and ethical reflection on Al use (Al instructor)

Connects theory and practice, reinforcing course content.

Final Paper (30%)

Academic product that can be a thesis chapter, critical essay, or pedagogical proposal integrating academic writing and Al.
Dual evaluation:

50% Academic Writing: structure, argumentation, authorial voice, and coherence (writing instructor)

50% Critical Application of Al: strategic use of tools, bias analysis, ethics, and pedagogical or research innovation (Al instructor)

IX. MEDIOS Y RECURSOS EDUCATIVOS




¢ Core Texts and Journals: Beyond the assigned readings, access to a robust digital library with academic journals focusing on Critical Discourse Analysis, Applied Linguistics, ELT, and
relevant social theories (e.g., sociology, critical pedagogy).

¢ Databases: Access to language databases of diverse texts (news articles, policy documents, educational materials, social media posts) relevant to students' research interests.
¢ Online Archives: Websites and archives containing examples of multimodal discourse, such as political speeches, advertisements, educational videos, or public service
announcements, for practical analysis.

¢ Case Study Examples: Published CDA studies, particularly those focused on ELT or similar educational contexts, to serve as models for student research.

¢ Reliable Internet Access: Essential for accessing online resources, conducting research, and participating in virtual sessions (if applicable).

e Computers/Laptops: Students and the professor will need personal computers with sufficient processing power and storage for research, data analysis, and preparing
presentations.

* Presentation Software: Standard presentation tools (e.g., Google Slides, PowerPoint, Keynote) for student-led sessions and research presentations.

¢ Word Processing and Spreadsheet Software: For drafting essays, organizing data, and taking notes.

¢ Audio/Video Playback Equipment: For analyzing spoken discourse or multimodal texts that include audio/video components during workshops and presentations.
Tecnological

X. PRACTICAS ACADEMICAS - SALIDAS DE CAMPO

N/A

XI. BIBLIOGRAFIiA

Obligatorias

Ortega,Y(2025). Pluriversal applied linguistics.

Tymowski, A. W. (2024). Universalist Claims Vs. Local Perspectives: Decolonising “Academic Writing In English”. Topos, (2), 206-227.
Bolter, J. D. (2001). Writing space. Erlbaum.Introduction. What is academic writing. the general structure of academic texts (g play books)
Bonilla-Medina, S.X. y Samaca-Bohdrquez, Y. (2023). Disobedient ELT research:

Breaking the rules, finding alternatives, invoking other ontologies. En. C.H

Guerrero-Nieto, (Ed.), Unauthorized outlooks on second languages education

and policies. Palgrave Macmillan. https://doi.org/10.1007/978-3-031-45051-8_2

Kamler & Thomson, (2006). Helping doctoral students write.

Complementarias
Singh, A. A., & Lukkarila, L. (2017). Successful academic writing: A complete guide for social and behavioral scientists. Guilford Publications.
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